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BLACK AND WHITE STUDENTS IN MARYLAND CQMMUNIT{Y CQLLE.GES

- (; - James D. Tschechtelin

- . Maryland State Board for Community Colleges

_,{n‘it'é 1968 rgport, the Ndtional }Rdvisory Commission on Civil Disorders
concluded that.racism ig the United States kept blacks in inferior ‘:schools, barred

‘them from fair employment, and created a sense of hqpefessness and déspair: One

change that has taken p.lac.:e in higher education since’ 1968 has been the nuh1ber of
students em‘olied in the cemmumty caueges. The prapcrtmn of coﬂege students
enroued nanonauy at the community colliege levei has risen from 24 percent in
1968 to 35 percent in 1975 (NCES, 1977). Black students have been more heavﬂy
involved xn this growth “than whxtes. In 1976, 45 percent of biack college students

were in ccmmumty colieges, versus 37 pen.ent of the white college students

"(Th,omas,w?S). Amcng the basic types of msmutmn in the United States,

" community colleges enroll a higher proportion ‘of blacks(11.8 percent) than four-

year coileges(9.8 percent), graduate schools(€.1 ent) 'or professionz;l schools

\J

(4 8percent). Thus, black commumty collége enroll \ent more closely approximates

the percentage of “cauege age" blacks in the population, 12.5 percemt. Since °

community colléges have figured so prominently in the increased enrollment of
black 'st;ngents, more information is n;eded about  their stat'us and achievements.
Thi.". article descfibes black and white stuﬁénts, their goals and ac)hievements in one
state with an extenswe cemmumty couege system Policy impiicatiéns for the

{
federal government, education agencies, and msntutxons are expiored. ,

P

N Maryland Higher Education

Strticfdre and Mission. Higher education in Maryland is organized'in a
PEENS ) '

tripartite structure, with commupity colleges, state universities and colleges, and a
- 3
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university. The university and the state college ségments each have a governing
board appointed by the Governér, Ccm‘xri'g.gmity colleges are locally .contfolled, each
having a board of trustees. .Caordi/pa;inn is exercised by the State Boarg for Higher

Educgﬁon over all institutidns, and by the State Board for Community Colleges for

its segment. 'I'wen;y perceént of all public board members 5ar'e black, and 14 Qer'cenf ‘

" of the community college board mems_bers are black. R

The mission of the Unfeersity of '(aryland is to provide teach'ing,i

" . ° research, and service, with emphasis on upperclass instruction and advanted
) Y

S ~

researctl. The primary mission of the. state universities and colleges is to provide
. . "
high quality baccalaureate and master's education. .The secondary mission is to

engage in limited research and service. The mission of the commupity colieges is
. . . N '
to .provide high quality transfer and career programs, continuing ®ducation and

.community service at low tuition in response to local educational needs.

t

" Enrollment and Tuition. In Fall, 1978, Maryi'and _had 49 colleges and

universities, 26 ic .and 23 private. The public ihstitutions enrolled 18’6,6_89 '

¢ . . e
students in |7 'community coileges, & state)umversities and colleges, and cne multi-

"ca pus university.. In a state where 21 percent of the population are biaék, the

puhlic institutions enrolled 1% percent Slécﬁ stu;dénts %nd the. community colleges”

enroiled 19 percent blacks.: Of the 26 public institutions, & ar'e“prgdomim‘anﬂy
black and 22 are predominately white. Slightly over half of the black students are
enrolled in the predominantly whi?e institutions. . Amor;g the cummunit;g colleges,
one is p;redeminanﬂy black, and it enmhs 39 pe,;cen;: of the black community

I

college students. With a few exceptions, community colleges enroll black students

in proportion to their numbers in the college's service area, defined as a county or

i

several contiguous counties. In-1978, 23 of 24 counties, representing 99 percent of
the population, were served by a community coliege. Willingham (1970) defined a

dree-access college, in pért, as one located within 45 minutes from the students’

-~ ; ‘ - 4 S : \
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homes. The criterion is , met for nearly every c;mzen of Mafyiand

[ ]
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ln Fall, 19?3, tumon at the Umversxty of Maryland and the siate

. universities and colleges for a fux{-txme student was about 5800 annually. At the _

commumty qoneges, it was about 5500\ Wﬁhngham's definition of a free-access

college aiso required a tumon less than 5400' in the £968-1969 academic year.

Anowmg for nearly 100 ,percent xr{ﬂauon in the last ten years all of Maryland's

public institutions meet the fmancxal criterion,

Programs. The Umversxty -of Mary!and offers a wide' range ‘of programs
through the .doctorate, and first professional degrees in- daw and medicine. The
state um\rersxtxes and colleges offer programs through ‘the Master's Yevel. Com-
munity col‘lege's are comprehensxve institutions, offering transfer, occupatxonax,

and community service prograr‘ns“. A statewide transfer agreement allows students

to move to fourlire‘ar .colleges with minimal lpss of credits. The communit)&

; Colleges offer programs . m HS occupanonal areas. While the number of programs

' o.ffered varies by college, ;nost offer such programs as secretarxal science, law :

enforcement, data processing, nursing, ‘and business management. Awards for

occupational programs mdude a certificate for 12-43 credxts, and the Associate in
£

"Arts degree for 60 credrts. Fifteen high cost,rlow enroilment occupanonal

-

(¢

programs are offered on a regional basxs, with students ahle o attend from other

&

‘sountxes at m-c:ountyrjﬂes. ,
Remedxai programs are available to some extent in the University of
Maryland, to a greater extent at the state colléges, and extenswely in the
cqmmunity colleges. In the commumty coiieges, credit and noncredit ‘courses are
offered primarily in English and mathematics. Using diagnostic tests or high school
grades, students are counskied mto the appropriate courses., Some courses meet in

the traditional mode, wruie,others are open laboratories. Most programs deal

mostly with cognitive skill development, and not with affectrve development, such

5
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as self-concept. One problem is that placement into remedial courses is dope more

readily with full-time students; part-time students are not requxred te submit

.transcnpts o test scbres, and such students constitute the majority of the

community college student body.

- .‘
g

Student Characteristics \ .

Black ‘and white students differ - considerably on many demographic -

charecietistics in Maryland community coueges, Fau 1978. There are more

females among black students (61 percent vs. 56 percent among whites) and more ‘
]
of the black students attend fuﬂ«txme (37 pe:cem vs. 3] percent)., The greater

fuli-time attendance among blacks may- be explasned by increased reeeipt of

financial aid, which often requireé full-time attendance.' However, the critical

point is that the majority of community college students attend part-time, 3 very

different charateristic than their counterparts in the four-year institutions. Ap-

proximately equal numbers of students are in transfer p‘rograms'as in occupaticﬁal
programs, and blacks and whites are in transier programs in about the same
proportion. “In the occupational programs, though, black students enroll slightly
more often in business and commerce programs. Mingle(1978) aiso found that
blacks were overrepresented in busmess and management disciplines natienany.
Black students tend to carry more credits per semester than whites (8 5 vs. 7’4),

predictable resuit since more black students attend fuu-txme. While the median
age of black students At 24.5 is one year higher than white students, the

distribution is diﬁerent. Blacks are more concentrated in the 20-29 year interval'

‘wl‘utes are more frequent than blacks among students aged 40 and above. A similar

proportxm of Nack and whxte students are from out-of-state, about two percent.
Information about the abilities pt incoming students is mcom,piete because
not all colleges require standard tests for sdmissien, anei the colleges that do
- 6
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loan of $404. '

who were first-time students in Maryland community colleges in Fall, 157%.

,

:equu-e them genérauy collect results qniy for Iuﬂ-ume studen?.s "However, scores

from the Scholastic Aptitude Test and the Amencan Coilege Testing Prqgram are

available for a sample of Maryiand Acommumty couege students. The ACT
composite for enrolled freshmen was 16.4, the SAT-Verbal was 378 and the SAT-
Math was 411, Using data‘ from th: C)éﬁ Student Data Questionnaire, the median
family income of black students in 1976 \\as 512 400 ‘'while the median income of

white fammes was $17,600. xn fiscal year 1978, 52 percent of black students

£+

,teqeived an average Basic Educaunngl Opportunity Grant oi $604, while 6 percent

of the white students received an average BEOG of $617. During the same year,
five percent of the black students receivgd.an average'National Direct Student
Loan of $360, while one percent of the white sthdgnt; ;ecei\'ie& an avgrage NDSL

Within three and one-half years after entt"y, black students typically
complete 27 credxts, compared w:th 33 credits for wmtes. The fewer credits

completed and a higher credit load per ‘semester suggests that blacks attend for a

somewhat shorter period. At the end of 3 1/2 years, L4 percent bf all entrants are '

sti!! enralled in the community college, and about i5 percent have received an

f

© Assoziate dzgm-z, 12 peicent among blacks ancL I percént’among whxtes.

P .
r . . " - ®

Student Goals and Goal Achievement L,

: \a
- Information about the goals>3Ffd goal achievement of community college
students wés obtéingd from a survey that was mailed in Spring, 1978 to all persons
1
Previous studies of community college students indicated the need to survey

\ - . . : > :
students several years after entry, since so many students attend part-time. A

/

et —mmae

- f\ppreciatxon is extended to the follow-up study coordinators in each’ commumty
. college.
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standard survey was mailed by each college to a total of 23,199 students, and a

' response rate of 34 pefcent was achxeved. Allowing for surveys returned as’

undeliverable, 43 percent ofy the students receiving the survey responded. .

Student Goals. ;nﬁ matior, about “the academic goals of the %tudbnﬁ is

ngen in Table 1. \V\-ule jority of the s;udents sought a certificate or Assocxate

'degree,l a high ?)'G'mtage of the students came to the community college for

courses of interest, apart from a degree. Such a phenomenon is quite different

from that of the four-year colleges and uruvemtxes, wher&.xs assumed that

nearly "all students come at least thh the intengion of completing a degree
program. There are sxgmﬂcant racial dxfierences in academic goals, wuth black
students béing more interested in a degree or certificate than whites. Howard
University researchers: also found that black students teﬁd;rd to have equal or
higher educational aspirations than white studeﬁts (ISE.P, 1976)

Personal goal reflects the tunctxonai concern of the student, "What do |
want to do with my community college education?" Transfer is the most frequent
personal goal for whites (34 percent), b;.:t ém;t 22;, percent of blacks seek transfer,
Career-related goals are more important to the black students, with 43 percent
seeking to prepare for a new career or to upg‘::ade skills in a current job. The
comiarable figure for whites is 29 percent, and only half as many whites are
attending to update skills in their current job. Such a car;er orientation may serve
black students wen in the future, as manpower pro}ectmns show substannal growth
in opportmxtxes for persons with ° tex.h&c/a.i skiits,\and much more.restnctcd'

openings for persons with advanced degrees. A recent study of the econqmic

impacts of commumty college attendance showed that a Maryland community

college student will earn 25 percent more than a high school graduate (Linthicum,
1978). About one-third of the students of both races attend for personal growth

-~
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Goal Achiev

\ blacks and whites in Maryland commumty ceueges. Twenty-three percent of the

hlack students that held a degree gogl rece:ved an’ Assocrate degree. Thy¢

comparabie hgure\fgp white students was 37 percent, a sta: xstxcaﬂy sxgnxﬁcam

.5 difference. Degree goal achxevement is used rather than simple degree status
- because sq many students attend c.n.ly for courses. Disregarding reasons for

"attendance, only about 15 percent of commuhity college students receive a degr‘ee

Ambng community college students who attend fer asssstance with preparatmn for )

a new job or quradmg skilis, about three-fourths are: successfui aid there are no
racial differences. Disregarding reasons, for attendance, about 68 percent oi the
former community college students' are employed‘,tuix-tﬁiihe and 20 percen;t are
employed part-time. About half, of the stiidents are employed in the County of their
community college, and over 90 pex:eeqt Qork in Maryland. the District of

Columbia. . . ' : i A

- 1)

Among students who attend to prepare for transfer‘,\sj percent of the

blacks and 7! percent of the whites were successful, a statistically significant

\ .
_ -difference. Disregarding reasons for attendance, about one-third of the students

transfer. Most of the students transfer td public institutians in. Maryland, 25
percent to state colleges and 30 percent to the University of Mai-yland. Blacks ere'

more pronc to attend one of the state colleges (38 percent vs. 26 percent for .

whites).

ent. Table | also shows student goal achievement among’

— P i
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T L. Taber _ ‘
'f\ GOALS AND\GOAL ACH!EV:.MENT AMQNG BLACK AND WHITE STUDENTS
' IN MARYLAND COMMUNITY COLLEGES | ,
, , 1974 ENTRANTS ' .
! S ' . v . .
/- - . , TV . Percentage Bercentage
' - *y’ ' Among "SYAmeng
) .. RS R . _Blacks Whites .
- Gamplesize) oy - s e - O
. AcademicGoale 7 | e
. Courses of Interest g - 26% ‘t 36%
Certificate - ' 10 6 -
Associate in Ar!ts : 64 - 58
Personal Goal S PR o " .
Exploration of New Career or . . . ' ' )
AcaBlemic Area 15 14
DR Preparation for New Career 21 - 7,
Tfansfer « 22 3 -
. Update Skills in Current Job 22 12
: )f . srest and Seif-ennchment o 17 19 )
Other o ) v 3 3 : \
Degree Goal arld Received Degree cL, 23 37
$ " Careet oal and Was Employed Ful-time . 76 75 o
\ N . - .
' Transter Goal and Transferred 53 71
, gy - .
: £ .
- All racial ddfefencﬁ s&gmficant at 001 except career goal achxevement, where
: the difference was not significant, !’ .
N ® i o "t N 5 ‘
. . Rquns for Lméer Ganl Achxevement. Why do black students have less '

t

degree tnd'trmsfer goal achiev ent? In an attempt to isolaté some of the
causes, the one predominantely bia commumty college ‘was eixmmated from the
amlysis The racial dkfiermces were ie&s intense but still present. Studies by

Astm(m‘??) and Chxckermg(ﬂ?&) suggest that full-time residential attendance
-~ o . , I O ‘ S
B : v ¥ . ,

'\'-..
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enhances persxstence and degreé actue\(ement. While none of Marﬂérid‘s;mm‘-

-

mumty coueges offer housiry, the data were analyzed for full-time students, wha
thsve a more intense educational expenenac Agam, the- racxai.%xfferences were

less' extren.e but still apparent. | . 1 o r

-

v 3

o~ * t
. whites when tey enroll. The higi school grade average of blacks is 2.03, corhpared
R " with ‘2.55 tor wfutes. Fxrst-ttme black stddents co:nprise 30 pcrcent of- the.
h J

. students in remedxai Enghsh courses, while only ccmpnsmg 10 percetst of the

S introductory coliegq—ievej Enghsh courses (Lmthiuﬁm, 1979) Requxrements for !

the assauate degree and for transfer programs mc.iude Engltsh, math and science

*Courses not ptesent in ma.ny occupatxonai programs. The ccmbmatxon of less .'

| the lower rates of degree and transfer achxevt tent for biac:ks. Linthicum a.lso
'P

" studitd the effectiveness of remedxal grograms. Ftrst-txme students whc took -

rem!dm Engl?sh courses were compared v‘;tb stud;nts who enrolied dxrecﬂy in

college-ievei Enghsh. Forty-one percent af the stu;ients who began in remedxai

English stayed at tﬁe cqllege for four Semesusrs, versus 53=percent of the students

who began in college-level E_nglxsh.e The latter group also completed a hxghcr

percentage gf‘their holrs attempted (90 percent vs. 76 percent) and earned higher

cumulative grade point averages (2)66 vs. 194 on a 4.0 system). The study

conciudedr that students in remecﬂat programs were reasonabiy-suacessfdl .in their

. cqmmunity college work, but also" pomted to the need fog competent dxagnostxc
testxng of @il students (fuu and part-ntne), more faculty deveiopment, and for
programs that go beyond cqgmtxve skms to personai factars such as seli-cancept
and attitudes about learning. . ' " | |

N S

+

\i g v

| 2
There is evidence 11(-nat black students are aca@emxcalxy less prepared' than

acpdemxc prepa}atmn and a math—Engﬁsh .erented cu:‘rxmlun{ could help to explmn k

Reasons for Discontinuing. Why do black students leave the community
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. c&iege, a{d how do they rate thexr expenences‘? Table 2 shaws s;gmfxcant racial

Bee—

differences in regsons for Ieavmg among nangraduates. The dommant reason for

]

leaving is that the student‘s educatmnal 'goal was achxeved, and the racia
%

ddferences on that reason are mmxma&. Whﬂe predxctably iewes NBCk students

leave to transfer(fewer blacks have transfer goals), neariy thce as many blacks

1eave because of e scheduhng contlict between thexr job and then- studies. In

addition, six percent of, hlacks saxd that they dxscontxrged thexr studxes because

fmanmai a.xd' u as mt suff:cxent compared to only one percent of wmtes. “°The

»

fmdmg t.mderscores the need fcr syong state and federal programs of fmax‘\cxaﬁ azd_
to enﬁ{re equal educatmnal o.pportumty. Since blacks expenence less degree and -
‘ trans!er gaa} _;\chxevement, it is xmpertant to see if they- evaluate therr program

and coliege dxﬁerent.y than. whites: Black students tended to rate their program_

and their conege as favorably as whne stidents.  About 80 percent wquid

.

reccmmend then' program of study to a fnend and about 90 percent would

)

.reccmmend their coliege. -

T
o
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) ' Table 2
- ;
. REASONS FOR LEAVING AND COLLEGE EVALUATION
Q | AMONG BLACKS AND WHITES . .

; IN MARYLAND COMMUNITY COLLEGES
| : . 1974 ENTRANTS

' . . Perc;ntage -- Percentage -
Vo , . - Among 1+ ... Among
Variable . - - H Blacks L /&7 Whites
Gample Size) - | ) T (6,267
- - . . . St e -
*  Primary Reason for Leaving | : L
3 Among Nongraduateg - ) :
Achieved Educational Goal L 27% - 29% sl /
Transferred’ ' ’ 9 ° 17 o
Scheduling Conflict s 1o - .
Personal-Marriage « 11 10 -, : ‘
- Accepted Job 7 8 -
. Program Nert Available 3 7
‘ - Changed Goal 4 4
-t Unsure ‘of Major © 3 4
. Dissatisfied with iTe:achmg 2 2
- Low Grades . 1 I
Courses Too Diffxcult ) 1 1 y,
Aid Not Available - - 2 I .
'Aid Not Sufficient : ¢ 6 1 .
' College Was Too Expensi\;e : i L, :
Wouid You Recommend This- ‘Program of Study ,
o . To aFriend? - \
o Yes I ‘80 - 78
K - No , , - 6 8
Uncertmn 14 14
.- ‘ Would You Reccmmend This Couege ‘. . a
- -~ To aFriend? ' ’ v
- ., Yes . 86 . 50 ‘ ,
. L ~ No o 4 3 t
e ' - Uncertain - 9 . 7
o : Emd dsﬁermces in reasons for leaving significant at .001; dxfferences m;._gval— s e
ulmon mtxms not sigmfu:ant. ) N e
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In Four Critical Years, Astm(w??) reported on the éffects of college:

sttendance. He stated that for the egghteen-year-old goxng directly from high =
. school to cenege, the public community eoliege does not represent an’ “equal T
educatienax epportumty" compared with other types of institutions, The chances . .
. of persxsting te a baccaiaureate degree. are considerably lower among commumty: X
| ,coilege students. Astin's conclusion is based upon assumptions about the desira- |
< bthty of most students getting bachelors degrees and the similarity of students at ' .
e ', - corrlmumty and four-year colieges. The Maryland study found that only 22 percent
a | of the first-time entrants were 18-19 years old and desared to transfel: (4? percent
of the whites and only 8 percent of the blacks). thle Astm's ,fmdmgs about
persistence to the baccaiaureate may be true,. the results 'do not deal wzth the :
majenty of community college students. A student may enter a commumty college -
. enrolled in a business prpgram that leads to an Associate in Arts degree. However, ' Y.
the student's personal goal may be to take three courses in accounting to increase
job skills. Upon completmn of the courses, the student isnota drep-out, but rather ‘

a drop—in, who _came for a modest goal and ac‘:hieved it.

Summary of Maryland Ana.iysis. Comprehehsive community colleges are

‘_ available In 23 of Maryland‘s 24 feuntxes, serving 99 percent of - the . population.

: Average annuai tuition for a fuli-time student is about $500 and black students -
enroll in apprommate relationship to thezr number in each coilege's service area.
Censxderahi differences were found betWeen the educatxonal exper-xences of . blacks

# 7= and white students, Black students were more likely to be female, to attend full-

'time, and to be in business and commerce programs than whxtes. Over half of the |

Blaek students recewed BEO Grants of just cv<er $600. While black students were

somewhat oider and teok more credits than whites, the black: students campieted f?:‘

fewer credits and were less likely to achieve an associate degree goal. , Black o |

"students did not achieve their transfer goals as oftzn as whites, but no differences

[}



equal educational opportunity? )
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were found in the rate of employment goal achievement. Three-fourths of the é

black students who came to the community college for a career development goal

were employed full-time within 3 1/2 years after entry.

Policy Implications .

In the last 10 years, an increasing proportion of students have enrolied in
community colleges, and blacks have come to community colleges in even greater
numbers. What are the pigjcy issues that must be addressed to assist blacks with

o

Distorted perception of the community college. There is an urgent need for

persons in state and federal agencies and in educational institutions to see

comn{unity coileges through clearer jenses. Having been edu’cated in a four-year

»cullege, many pohcy-makers asswmne that a community college is half of a four~

year experience., After all, four minus twoQ equals two‘ However, in this case, the
subtraction is net vajxd. In ‘I\Aagyi'end, end in many other parts of the country,
com;'nunity colleges do not have majors', freshmen, or caliege—age population- tney
don't even have pany grad;satesi All four key terms in thé preceeding sentence are
used by persons to describe mgher educanon, mcludz;ng the “two—year" coilegxs.

Policy makers must ook at the rea&zty of community colleges, and how students

are using them. The language used by policy-makers reflects their thinking, and

. prevents competeﬁt and sensitive planning and decision-making. For example, the

Student Data Questionnaire of the CEEB asks about ecuicational aspirations, but

allows no provision for simply courses of interest. Many students do atjend to take

a-few sqlected courses, but that option is not available to the respondent, who

either leaves the item blank or bends his or her intention into a category that

really does not deécribe the facts. Many 'eersons (even among community coliege

‘\ R
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fatulty!) are surprised and dismayed to learn that 15 percent of community college

students graduate with an AA degree. After all, the graduation rate "should be" so
much hxgher, when viewed through four-year lenses. ‘
Mission of the Community Coliege. When policy-makers see more clearly

how community colleges are being used by students, it will allow more rapid
development oi a new mission. The new mission, already approached in many
places, weaves the commﬁnity college into the continuous 'edecation of citizens.
Thereisa trend for edueanen and work to be less discrete, and for persons to move
in and out of college periodically throughnut theu' lives.” Commumty colleges have
become-a part of the trend with noncredit courses, wéekend schedules, teievzsed
courses, and contractual arrangements wi.th business and imdustry. This adult
education mission is perhaps more valuable to blacks than whites because (i)blacks

often complete tewer crechts than whites in their initial. attendance, (2)the

offerings are lx&ejy to he ;eb-related, and (3)the college ztsel} s more likely to be

"~

within commuting dzstande of, the student. .

) Research and Dissemmanon. There must be more research about the roie.

and experiences of blacks in commumty colleges, and more awereness of the

_research that already exists. Specifically, statewxde iellow-up studxes of entermg

students (not graduates) are needed to find out more about goals and correlates of

“blagk success. Addmonal federal funds must be made avaxlable to eenduet such

)

research, , The Vocanona.l Educatxen Data System(VEDS) was authonzed by the

Educatim Amendments of 1976 and reqmres student felicw-uf; data, but xmposes a

'heasq set of admmistraﬂve reqmrements and provides no spbcmc new money for

the task. The research Tust be done as close to the co!!e)ge ievel as posszbie for .

Y
maximum benefit to the students. In other words, for coueges to know and use the

data, they must be involved in the dessgn, dnknistraﬁon, and interpretation.

Cooperatlve arrangements betweey state ageneies and colleges can be qmte '

16
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. success!m in producing competent and useful results. Another subject for

addmonal research is remed& educatmn and its impact upon course attrition,
M

grades, a.nd graduation,
Perhaps even more imiportant than additional researchis the heed for better

dxssemmanan of the results of studues a.lready on the shelf.. Researchets have a

'tendency fo speak mostly with researchers, in ;o;.y-nals, the ERIC system, and

professional meetmgs At all levels, researchers must. meet with the policy-

makers, ‘share the results, and discuss the xmplxcanons for poixcy. -Jhe tragditionally -

»
dstributed research report is simply not read, much less acted upon. vadence of

the failure in communication is seen in the distorted perceptiori mentionéd above.

Student Financial Aid. The Maryland student follow-up study found that six -

pex:cent‘ of blacks said they left college because financial aid was" not sufficient

compaied to only one percent of whites, The finding underscores thevlstrong need

for contmuatxon and expans:on of state and federal student financial aid. A compre
hensive program of student finanical aid not only wui help black students get and
stay in college, it‘wm help fo ensure that the choice about which coilege to attena
will be made on the basis of the student's gaal‘s and abilities, and not sccin-
economic ntatus. A previous stu&y showed that the income of the parents wasg
related to the -type of institution a;Yended QSE?, 1976).

The- fact that so many‘community éoliege studentsattend part-time raises a

special problem in connection with fmancxal axd. Because of eligibility gmdehnes

and processing formulae of the federal government,,_ﬁ# percent of the community

college students nationally receive !ess tha.n exght percent of the federal aid dollars

(Hamilton, 1979). A student must take 12 credn:s to qualify for the maximum
amount under the Basic Educational Oppartumty Grant program. lf a student takes
between 6 md 11 cfedits, he or she is eiigxb.lq for a reduced amount. While it may
be reasonable to pravxde higher grants for carrying more credits, the policy may

-

~
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also be eneoura,gms lgw income students to take more credits than they can hand.!e.\
Carrymg fewer than six credn.z.sd\emes all federal financial assistance. Because
federa.l pohcy-makers vxew part-txme students as less than serious about their
academic work, millions of persons among the workmg poor are denied student

financial alsistance. A similar policy issue exists in Maryland, where General State

- e b

Schoﬁrshxps are granted only to fuu-'ume students. Such a pohcy is detrimental to-

the many hlack studmt! who attend a commumty celie,ge to upgrade skifls in a .

-

cucrent )ob. T \

Remedxal Educatmn and th@ Open Door./ E.mbracmg the open-doot” cancept,

-~

most community colleges have tried tq eixmmate as many barriers as possxble to

college attendance. In many places, a student can walk off the street on the last

day of regxstratmn, apply, register, and enreu in the same day. ‘Yhe openness of the

“’cemmumty college docrs has been an asset, hut one unmtended ccnsequence might

be that the skills and gaais ef the student are not properly matched with the

oﬂerlngs of the college. High schonl tr?nscnpts, aptitude tests, and placement

x?&entones all may dxsceurage certam students. However, they may be necessary

to pravide corgpetent ccmsehng fo?' mcommg students. Much has been written

about the revelvmg door no' student is well served by it. Certain entry
requxrements may be necessary, not to increase the selectivity of the college, but
to place the student in the best instructional settmgt |

Course Scheduling. The student follow-up study found that scheduling

- conflicts between courses and work were otten cited as a reason. for leaving the

callege. Blacks gave this reasen for leavmg twice as often as whites, perhaps a
resuli of their greater career orientationt, The sctted'ulmg of courses, therefore is

not a color-free task, and calleges need to be aware that any reduction m the

‘ quanmy or qualiity of evening and weekend courses wm adversely affect black

students,

L}
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R Chanles in Society. All persons and institutions in society must work harder

to create equa% oppommty ior blacks. Success in the cemmunity is Lmked thh the
droader success of hiacks in the society. In cmnparMh wtutes in the United
States, ack persons generaliy earn é fractian of the wages, work in lower

posmans ve inferior health care, and hve in ies,s adequate housmg Against such

)

.. a backgr d, it wou}d be naive to assume that community coneges would provide’

all the support needed to erase vesﬂges of dxscrxmmatmn. One dramatn: example |
R of the phemmenm is the high eorrelatxon between Scheiastxc Apmude Test scéf‘ res
~and grows parental income (College_ Eritrange Exammauon Board, 1975). When
parental income is less than 515,263, average SAT scores are les;x(\an 35D’When
parental, mcome is $23,069, average SAT scores are 600 to 650. ‘l‘here isa compléx
' | m‘terrelatmns!ﬁp in s&cxety between black success ih community caneges, and hlack'
success in employment and l;c;usmg Lorraine Hansberry has wmten atéut ithe |

dream deferred. Along with other educational' institutions, commumty chileges 'l

- ‘f . . . vy .
have a certain role “in making sure that the dreams of black stydents are not
deferred, but realized, :

i

)
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